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Welcome to this ACHIEVE Preschool Module 3 (read title)



Why ACHIEVE?

Legacy system was cutting edge when launched in 2005

ACHIEVE was designed with intent to:

Assist teams in designing services and supports for the INDIVIDUAL.

Maximize system functions to support practices (and minimize time on paperwork).
Increase opportunities for team collaboration and communication.

Increase use of the system to collect procedural compliance through system
functionality and less need for people to worry about documentation.

e Have one system birth to 21.

With the hope of increasing time for providing services and supports
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SKIP if participants have already heard this

We're excited to have the opportunity to speak about our new online system
called ACHIEVE. As you are aware, the ACHIEVE system will be replacing the
Legacy system also known as weblFSP and weblEP.

So why the change? The Legacy system was cutting-edge technology when it
was released in 2005. So as you can imagine, it was time to upgrade the
system to allow for new and improved features and functionality.

This new system was designed with the intent to mirror the language in the
SDI framework.

Additionally, it was designed to support practice and minimize time on
paperwork, and to increase opportunities for team collaboration and
communication. This communication and collaboration includes families who
will now have access to the family portal through the ACHIEVE system. In this
family portal, we will be able to communicate and share information and
documents with parents in a timely manner.

ACHIEVE Was also designed in a way that will help to ensure procedural
compliance through the documentation.

Lastly, this one system will be utilized for learners Birth to 21.

Ultimately, ACHIEVE was designed for ease of use and minimize time on
paperwork so teams can increase time in providing service and supports to




learners



What’s New in ACHIEVE to Support:
Preschool PLAAFP and ECO

Early Childhood Outcomes (ECO) are entered as part of the IEP
Present Levels of Academic Achievement and Functional Performance
(PLAAFP), no longer a separate form.

ECO ratings are determined using the ECO Decision Tree.

ECO summaries for an initial IEP can be auto-filled with information
from the Educational Evaluation.
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Read bullets




Learning Objectives

Participants will be able to...

A Document a preschool child’s skills and abilities within each of the
three Early Childhood Outcome (ECO) Areas on the PLAAFP page.

4 Complete the ECO Decision Tree for each ECO area.
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Go through each obijective for this training




Connection to the
Cross-Disciplinary EC Competencies

Family Centered Practice

Evidence-Based Intervention

Provides information, guidance, and education to families
about child development and their child’s health and safety

needs. Collaboration Practice

Coordination & Family Centered

Demonstrates knowledge of typical and atypical child

. . . Evidence Based
development (including risk factors) throughout the “Intervention
intervention process.
Incorporates evidence-based practices across learning
opportunities (activities and routines) within child’s home,
community, and classroom. ACHIEVE | lowa IDEA 5

Professionalism

In 2019, lowa adopted the Cross Disciplinary Early Childhood Competencies
for professionals from multiple disciplines within early intervention and early
childhood special education.

As part of the ECO section of ACHIEVE, IEP Teams will be using many of the
competencies described across all four of the areas listed.

In graphic: Coordination and Collaboration; Family Centered Practice;
Evidence Based Intervention; and Professionalism

Specifically, this training promotes the three Cross-Disciplinary Competency
Indicators shown here on this slide

Click the link in the slides to view the Cross-Disciplinary Early Childhood
Competencies:
https://ecpcta.org/wp-content/uploads/sites/2810/2021/01/Cross-Disciplinary-C

ompetency-Areas-and-Indicators_Table.pdf



https://ecpcta.org/wp-content/uploads/sites/2810/2021/01/Cross-Disciplinary-Competency-Areas-and-Indicators_Table.pdf
https://ecpcta.org/wp-content/uploads/sites/2810/2021/01/Cross-Disciplinary-Competency-Areas-and-Indicators_Table.pdf
https://ecpcta.org/wp-content/uploads/sites/2810/2021/01/Cross-Disciplinary-Competency-Areas-and-Indicators_Table.pdf

DIAGNOSE FOR
INSTRUCTIONAL DESIGN

Use RIOT & SCIL in order to:

1. Define areas of concern and
verify potential reasons for the
concern

2. ldentify strengths, interests and
preferences that sustain learner
engagement

3. Determine critical supports
needed for learner success

SDI Framework

DESIGN FOR INSTRUCTIONAL
DELIVERY

With a team who has relevant and
specialized knowledge, develop a
plan which:

4. Incorporates evidence-based
practices aligned to learner
needs

5. Aligns to the lowa Core and is
age appropriate

6. Maximizes opportunities for
access and engagement

7. Deliver the instruction as
designed and monitor
instructional fidelity

8. Monitor learner progress

9. Adjust instruction as necessary
based on learner progress and
instructional fidelity

SUPPORT ENGAGEMENT FOR LEARNING THROUGH FAMILY SCHOOL PARTNERSHIPS
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The SDI Framework helps us think through the critical components that are
needed to support learners.
This training will include practices that support the first component area of the
lowa SDI Framework: Diagnose for Instructional Design




Early Childhood Outcomes (ECO)

Positive Social-Emotional Skills
Acquisition and Use of Knowledge and Skills
Use of Appropriate Behaviors to Meet Needs
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Now we are going to do a quick review of the Early Childhood Outcome areas
including background information about the areas as well as how and why this
information is collected.




Early Childhood Outcomes

Why Establish Three Early Childhood Outcomes?

e [For many young children with disabilities, receipt of high-quality
services will allow them to move closer to age-expected functioning
than they would have been able to without those services.

e Documenting children’s movement toward age-expected functioning
measures the effectiveness of services at national, state, and local
levels.

Reference: Child Outcomes Summary Quick Reference Guide (March 2021) ACHIEVE | lowa IDEA 9

Let’'s begin with a background on the origin of child outcomes.

The Office of Special Education Programs, or OSEP, in the US Department of
Education provides each state with funding for the provision of early
intervention and preschool special education services. Congress requires that
the US Department of Education provide information on whether these
services are making a difference for young children with disabilities and their
families.

To that end, OSEP supported a stakeholder process to identify what outcomes
should be measured for early intervention and preschool special education
and what should be reported about those outcomes. Between 2004 and 2005,
stakeholders, such as early intervention and preschool special education staff
and administrators, families of children with disabilities, researchers,
advocates, and others, provided input on the outcomes. After considering
many alternatives, the stakeholders recommended that data be collected on
three child outcomes to measure the effectiveness of the services.

e For many young children with disabilities, receipt of high-quality
services will allow them to move closer to age-expected functioning



https://ectacenter.org/~pdfs/eco/cos-quick-reference-guide.pdf

than they would have been able to without those services; and,
Documenting children’s movement toward age-expected functioning
measures the effectiveness of services at national, state, and local
levels.

If the presenter wants more information to prepare, the information on this
slide is based upon this reference and may be a good resource to view prior to
presenting: Child Outcomes Summary Quick Reference Guide (March 2021)
(See Section “Why Child Outcomes”)



https://ectacenter.org/~pdfs/eco/cos-quick-reference-guide.pdf

ECO Data Collection

Each state is required to report how infants, toddlers, and young children receiving Early
Intervention (Early ACCESS) and Early Childhood Special Education services are doing in each
ECO area when they begin those services and again when they exit those services.

In lowa, we use the ECO rating statements to determine how our young learners are doing
when they enter services, annually at the IFSP or IEP meeting, and then again when they exit,
or leave those services.

The ECO rating statements for preschool are collected in ACHIEVE, as part of the PLAAFP and
using the ECO Rating Tree. Those data are them summarized and reported to the Office of
Special Education Programs (OSEP) in the following ways...
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So when and how is the ECO information collected?
Read slide




Early Childhood Outcomes: Measuring and Describing Progress

Developmental Trajectories Developmental Trajectories Developmental Trajectories

Functioning
Functioning
Functioning

ENTRY exIT ENTRY exiT

ENTRY exir
Age in Months Age in Months Age in Months

Sustaining expected levels of
growth aligned to same age
peers

The ECO descriptions are used to look at and report progress during the child’s time
in early intervention and/or ECSE services.

The skills children master at different ages can be measured and described in the
context of rates of growth. You will see in the graph the different ratings represented
by a color, as well as the number, to the right of the graph.

The dotted line represents typically developing peers

This first graph shows us how we report children who have a rate of growth that is
narrowing the gap between children participating in Early ACCESS and ECSE
services and their peers not experiencing delays in development and learning. You
can see how this child entered services at a rating of 3 and left services with a rating
of 4. This is a child who narrowed the gap with typically developing children.

The second graph is an example of a child who closed the gap. You can see this child
entered services at a rating of 5, below their peers, but exited at a 7, so they closed
the gap.

The third graph shows a child who sustained expected levels of growth aligned to his
or her age. This child started services functioning at the same level as typically
developing peers and left services still functioning as age-expected.

These three graphs represent how the ECO descriptions are reported to show how
how many children narrowed the gap, closed the gap, or maintained expected levels
of growth.




Early Childhood Outcomes
What ECO looks like in ACHIEVE:

What ECO looks like in Current
(Legacy) System:

e Not fully integrated into the
evaluation or the |IEP.

e Focuses on ECO Rating
(1through 7).

e Decisions based on isolated

evaluation and assessment data.

Integrated into Evaluation and
IEP PLAAFP.

Documents functional skills
while learner participates in
routines and activities.
Promotes meaningful
discussion of learner’s skills
and current levels of

performance.
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What ECO looks like in our Current (Legacy) System. 1) May not be meaningful or
integrated into the evaluation and assessment of children’s abilities or areas of
concern; 2) It focused on the rating and may have been seen as a “number” we need
to collect - teams were not exactly sure why or what it is used for; 3) Decisions may
be based on limited information, gathered in isolation, and/or a subjective estimation

of abilities.

Right side of slide (appears with a click): In ACHIEVE, ECO areas are more clearly
integrated into the educational evaluation and IEP process through the PLAAFP. For
example, during the educational evaluation, teams will be able to document learners
performance, progress, and educational needs by “Tagging” children’s abilities,
strengths, and needs demonstrated during routines and within the ECO areas; and 2)
Summarizing children’s functional skills by describing the abilities in comparison to
age appropriate expectations for the child’s age instead of focusing on a “rating or

number”.

Documentation of preschool learners’ skills and abilities will continue to represent
information gathered during educational evaluations, ongoing assessments,
observations of behaviors, conversations with families, and outside reports.




PLAAFP within Early Childhood Outcome Areas

In ACHIEVE, IEP teams will summarize a learner’s skills and abilities in each ECO
area in the context of daily routines and activities on the PLAAFP

Early Childhood Outcomes (ECO) Areas

Autofill with ECO Summaries

Complete the information required for each area or click the Autofill with ECO Summaries button to pull statements from previous

decision.

Positive Social-Emotional Skills

Identify the learner's skills and abilities during routines and activities*

Comparison to Age Expectation

Not yet determined

Click the Launch ECO Decision Tree button to determine and document comparison to age expectation.

ECO Ratings are required ETLISRae)sEeELNIEE

I Acquisition and Use of Knowledge and Skills v

| Use of Appropriate Behaviors to Meet Needs v
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This is a screenshot of how IEP teams will capture a child’s present levels
within each ECO area in ACHIEVE.

Since the early childhood outcomes are not domain-specific and include
multiple domains or developmental areas in each outcome, teams will want to
gather and summarize information about a child’s functioning within the
context of routines and activities. This may take many forms, including
observing children doing things they typically do, interviewing families, and
completing curriculum-based, criterion referenced assessments. By
describing children’s PLAAFP within the ECO areas, the IEP Teams will
provide rich information about the child’s social relationships, engagement,
and independence in the context of all that happens in a typical day, and
support the respective description of children’s current functioning in

comparison to age expectations.

Now we will do a quick review of the three ECO areas




Positive Social-Emotional Skills

Relating with Caregivers
Demonstrate regulation and attachment,
respond/initiate/sustain interactions,
acknowledge comings and goings...

Attending to Other People %

in a Variety of Settings
Express awareness/caution, respond to/offer
greetings, respond to own/others’ names...

o

Interacting with Peers S
Convey awareness, respond/initiate/ sustain
interactions, share/cope/resolve conflicts,
play near and with peers...

—3

S\

@

Outcome 1:
Positive
Social-

Emotional
Skills

(including social relationships)

L6
€ ™ Participating in Social Games &

# Communicating with Others
Respond to/initiate/sustain games and back-and-
forth communication, demonstrate joint attention,
engage in mutual activity, follow rules of games...

Following Social Norms & Adapting

to Change in Routines
Transition between activities, respond to

new/familiar settings/interactions, behave in ways
that allow participation, follow routines and rules...

@" Expressing Own Emotions &
Responding to Emotions of Others
Show pride/excitement/frustration, manage own
emotions, display affection, and comfort others...
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The first early childhood outcome area focuses on children having positive
social relationships. This means having good relationships with adults and
playing well with other children. It also includes skills and behaviors such as
being able to separate from an adult when dropped off at child care,
expressing emotions and feelings appropriately, following rules and
expectations in different settings, and sharing and taking turns.




Acquisition and Use of Knowledge and Skills

- :

. m Understanding Pre-Academic & Literacy
Showing Interest in Learning b B“ Notice differences or associations among things,

Persist, show eagerness and awareness, demonstrate matching/sorting/labeling by

imitate/repeat actions, explore environment... size/color/shape/numbers/function, interact with books

and pictures, practice early writing and reading...

Outcome 2:

Using Problem Solving 1c1h1 [

Figure things out, use trial and error, Acq u |S|t|0n Acquiring Language to Communicate

remember steps/actions and execute q n d Use of Learn and use sounds, words, and sentences with

them with intention, experiment with increasing complexity including sign language and

new/known actions... Kn owled g e augmentative and alternative communication (AAC)...
and Skills : :

Engaging in Purposeful Play @-’ Understanding Questions Asked &

Show early awareness and exploration, "7 Directions Given

use objects according to function, play by Respond to gestures/verbal requests, understand

building, pretending, organizing and

meaning of increasingly complex words/questions/
expanding play scenarios and roles...

directions, know and state details about self (e.g.,
name, age)...
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The second outcome is that children acquire and use knowledge and skills.
This outcome involves many skills that provide the foundation for later success
in school such as thinking, reasoning, remembering, problem solving,
understanding symbols, and learning new words. This outcome includes
understanding the concepts of more and less and understanding the physical
world, such as knowing that a ball will roll and ice will melt. The outcome also
includes being able to repeat sounds, gestures, and words; expressive

language and other communication skills; and, for older children, early literacy
and numeracy.




Use of Appropriate Behaviors to Meet Needs

ol
Moving Around & Manipulating /)
Things to Meet Needs
Move with increasing control and purpose (e.g.,
reach, roll, crawl, walk, run, climb) to navigate the
environment - with accommodations as needed,
manipulate objects/tools (e.g., crayons, scissors,
switches, fragile items) with increasing control...

8~
k4

Eating & Drinking with
Increasing Independence
Suck/swallow, chew, bite, finger feed, use
utensils, hold bottle, drink from cup, show
growing independence with amount/type of
food eaten, access food and feed self...

Dressing & Undressing with

Increasing Independence
Assist with dressing, take off/put on shoes
and clothes, undo/do fasteners...

Outcome 3:
Use of
Appropriate
Behaviors to
Meet Needs

.\

s

Diapering/Toileting & Washing
with Increasing Independence
Lift legs for diaper change, sit on potty, wash
hands, brush teeth, help with bathing...

Communicating Needs

Indicate hunger/need for sleep/diaper change,
express discomfort/hurt, request or

reject food, express choice/preferences...

Showing Safety Awareness
Avoid dangers (e.g., putting things in mouth, touching
hot stove), follow safety rules across settings and

situations...
Note: This awareness is less evident in very young children
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The third outcome is that children take appropriate action to meet their needs.
Over the early childhood years, children become increasingly independent.
This outcome includes taking care of basic needs like hand washing and going
to the bathroom, getting from place to place, using tools like a fork or a
toothbrush, and knowing not to run into the street. It also includes using motor
skills to get something the child wants such a pulling up a stool, using words or
gestures to request more crackers, and other appropriate ways to get what the

child needs or wants.




Let’s Practice

For each specific skill that children might demonstrate, write down or think
about which outcome area would be a match:

1. Displays, reads, and reacts to emotions
. Explores and plays with blocks \ Positive Social Emotional Skills

2
3. Shares toys and materials with others
4

Moves from place to place to participate in Acquisition and Use of

activities, play and routines Knowledge and Skills

Shows imagination and creativity at the art table

Pulls step stool to counter to reach sink Use of Appropriate Behaviors
/ to Meet Needs

Counts the number of crackers on the plate

Seeks help with zipper on jacket

0 g O O

Let’s practice identifying how different skills and behaviors might contribute to the
different outcome areas.

You see a list here of specific skills that children might demonstrate; pause the
recording and write down or think about which outcome area would be a match. And
remember, many of these skills will contribute to more than one outcome area, so
while we will focus just on matching to one area for this activity, there may be more
than one correct answer. Once you are ready, restart the recording and we will go
through the answers.

(Arrows will show as you click and talk through each skill)
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Writing the PLAAFP ECO Summary

Multiple Involves multiple sources of information

Methods and e Information from a child’s family and other significant individuals
Sources of in the child’s life.

Information

Includes multiple measures
e Observations,
e Interviews,
e Direct assessments

Use measures appropriate for the child’s age and level of
development with consideration to sensory, physical, communication,
cultural, linguistic, social, and emotional characteristics

CTA 3¢
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In ACHIEVE, as teams are writing the PLAAFP ECO summaries, they will use
information from multiple sources to describe how a child is functioning.
Recommended assessment practices nclude:

*multiple sources of information, such as the child’s family and others who
know the child; and

*multiple measures, including observation, interviews, and direct assessments
that are appropriate for the child’s level of development and individual
characteristics.




Examples of Crosswalks: Developmental Areas by ECO Areas

Crosswalk between OSEP Child Outcomes and the AEPS® Three to Six (Level 1)

Cognitive

Fine Motor Fine Motor
< = Uses two hands to manipulate objects, each
" Iy answers hand performing different movements
questions that require reasoning about
objects, situations, or people Cogitive ‘Adaptive
. hape, and size concepts « Eats and drinks a variety of foods using.
no spillng
Social-Communication - Prepares

, phrases, or

« Groups obiects, peopl
E three or

imagination, afect, and emotions

« Uses conversational rules

« Establishes and varies soclal-communicative
Roles

Social

routinely given
= Places objects in series according o length o size
« Retells events in sequence

« Recalls events

« Unfastens fasteners on garments
= Selects appropriate clothing and dresses self
at designated times.

« Evaluates solutions to problems.

* Interacts with

, ituations, or people
play

« Countsat least 20 objects

effective strategy.

« Demonstrates understanding of printed numerals

activities
- Watches, lst

smallgroup activities
« Watches, listens, and participates during,
large-group activities

Social-Communication
* Uses words, phrases, or sentences to inform, drect, ask questions,
tion, afect, tio

home and classroom

« Uses conversational rules

and feelings relate to consequences for others

« Usesverbs
« Uses noun inflections
« Asks questions
« Uses pronouns
« Uses descriptive words

= Uses words, phrases, or sentences to inform,

direct, ask questions, and express anticipation,

imagination, affect, and emotions
« sk questions

al
Meets physical needs in sociall appropriate.
ways

‘E

« Follows context specifc ules outside home
and classroom
« Communicates personal likes and disikes.

To learn more, contact an AEPS’ Sales Representative at 866-386-2666, or visit www.aepsinteractive.com.

Teaching Strategies GOLD® Assessment System

Outcome 1:
Positive social

Outcome 2:

Acquires and uses knowledge and skills

Takes appropriate action to meet needs

Socia-Emotional
1. Regulates own emotions and behaviors

. Manages feelings (uses adult support
o calm se, able o look at a situation
diferently, controls strong emoions,
etc)

b.  follows imits and expectations
(responds to changes in an adults
tone of voice, accepts redirection from
adults, management classroom rules,
routines, etc.

2. Establishes and sustains positive
relationships
a. Forms relationships with aduts
(secure attachment to one adul,
manages separations, engages with
trusted adults, etc.)
b.Responds to emotional cues (reacts to
others' emotional expressions,

Physical
7. Demonstrates fine-motor strength and
coordination
b. Uses writing and drawing tools (grasps,
grips, holds tools)*

Language
8. Listens to and understands increasingly
complex language

‘Comprehends language (shows
interest in speech of others, identifies
familir people, animals, objects,
responds appropriately to specific
vocabula

=

Social-Emotional
1. Regulates own emotions and behaviors
c. Takes appropriate actions to meet

needs (indicates needs and wants,
seeks o do things for sel,
demonstrates confidence, takes
responsibilty, etc.)
1. “Feeding
2. *Toileting and Personal Hygiene
3. “Dressing
4. “safety

Physical
4

Follows directions (responds to simple
verbal requests, follows detailed
instructions, etc.)

9. Uses language to express thoughts and
needs
a Usesan

of others, etc.)

c. Interacts with peers (plays near other
chidren, uses successful strategies for
entering groups, nitiates, joins in,
sustains positive interactions, interacts
‘cooperatively, etc.)

d. Makes friends (seeks preferred
playmate, plays with one or two
preferred playmates, maintains
friendships, etc.)

3. Participates cooperatively and

vocabulary (vocalizes and gestures,
names familiar people, animals,
objects, describes and tells use of
items, incorporates new words)
‘Speaks clearly (babbles, uses words,
is understood, pronounces words
correctly, etc.)

Uses conventional grammer (uses 1-2
word sentences/phrases, 3-4 word
sentences/phrases, etc.)

Tells about another time or place
(makes statements. tels stories, etc.)

7. Demonstrates fine motor strength and
coordination.
. Uses fingers and hands

ACHIEVE
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To help support writing the ECO summary statements, the IEP Team may want to
utilize assessments such as Teaching Strategies GOLD to help identify children’s
skills across the developmental areas integrated into the three ECO areas. Both the
GOLD and AEPS have developed a crosswalk of the GOLD Objectives and AEPS
goals and objectives that align with each of the ECO areas to help teams consider the
integrated relationship between the development and ECO areas. Both of these
resources are linked on the final resource slide in this presentation.




| Knowledge, skills, and abilities

Social-Emotional CP1 CP2 CP3 CP4 Assessment Comments

lc | Takescare of own needs Currently, Cael: Seeks to do things for self
appropriately

Next, Cael will: Begin to demonstrate confidence in
meeting own needs

Physical CP1 CP2 CP3 CP4 Assessment Comments
4 | Demonstrates traveling skills Currently, Cael: Experiments with different ways of
moving
G O I D Next, Cael will: Begin to move purposefully from place
to place with control
5 | Demonstrates balancing Currently, Cael: Experiments with different ways of
Re o rt Ca rd o .
Ne egin to sustain balance during simple

6 Demonstrates gross motor M Currently, Cael: Is beginning to manipulate balls or

manipulativesills similar objects with flexible body movements

Next, Cael will: Manipulate balls or similar objects with
flexible body movements

Uses fingers and hands M Currently, Cael: Is beginning to use refined wrist and
finger movements

Next, Cael will: Use refined wrist and finger
movements
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Here is an example of how teams can use the existing assessment information from
the GOLD assessment to support the ECO summaries. The teacher can generate a
GOLD report card for the individual child and choose the objectives that correspond
with the ECO areas as identified in the ECO/GOLD crosswalk. This report
summarizes some of the skills the child is currently performing as well as what the
child will be working on next. These skills and behaviors can be summarized in the
ECO descriptions by thinking about how the child uses those skills within daily
activities and routines.




CHILD PROGRESS RECORD

Gross Motor AEPS-3 Child
I Progress

Strand A: Body Control and Weight Transfer

( Objective 1.3 Objective 1.2 Objective 1.1 GOAL 1 \ Re po rt
Turns head side to side Waves arms Kicks legs Turns head, moves arms,
and kicks legs indepen-
dently of each other
Objective 2.2 Objective 2.1 GOAL2 Mastered all
Remains propped on nonextended forearms Remains propped on extended arms with head Puts weight on one hand . a
with head lited lifted e Objectives and
opposite hand
Goals 1-3
Objective 3.2 Objective 3.1 GOAL3
Rolls from back or stomach to side Rolls from stomach to back Aoke b B0
\ stomach
~
= _—)
e TN T e N e
lolds head in midline when its balanced using hands for its balanced without fi H H H
S Soren sl 3 objectives & Missing
Objective 4.3 Objective 4.2 Objective 4.1 GoaLa | pa rts of skills
Regains balanced, upright Regains balanced, upright Assumes hands-and-knees ‘Assumes balanced sitting
sitting position after leaning sitting position after reaching position from sitting position |
left, right, and forward across body
— —— — .
Objective 5.2 "Gbjective 5.1 GOALS sl K
Maintains sitting position in chair * Sits down in chair Gets out of chair . . .
. .
)‘ 5 .. Missing all
. .
¥ .

.

" » » wm ®w = @ ® m®EEwwmowwow®
Figure 2.3. Sample Child Progress Record section. This illustration shows a sample from the Child Progress Record. Arrows from left to

right across the form show the sequence of objectives that lead to each goal. Goals within each strand proceed from easy to more difficult ACHIEVE lowa IDEA 22
(from top to bottom of the form). The visual format makes it possible to track child change over time.

Here is an example of a child progress record from the AEPS, or Assessment,
Evaluation and Programming System (AEPS). This information could also be helpful
in documenting the functional or foundational skills children demonstrate in order to
summarize the ECO areas, write functional goals, and design specially designed
instruction.

The AEPS-3 Child Progress Record helps teachers, families, and early childhood
providers understand the developmental sequences, visualize paths children may
follow to reach targeted goals and objectives, and recognize the next steps or skills
associated with a developmental sequence. The format helps efficiently pinpoint key
skills. As a child meets the standard criteria for a goal or objective, the shading
indicates a child's progress.

Here is an example of what it looks like filled out: the different shades are different
points in time. If it's fully shaded they have the skill mastered, if it's half-shaded, then
they don’t have the full skill yet (could be missing foundational or later parts, but for
developmental goals, need all parts), if it's not shaded at all, they are missing all of it.

You will see in this example that for each area and strand, arrows indicate the
sequence of objectives (items) that lead to each goal on the test, from left to right
across the page. In addition, the sequence of difficulty for goals within each strand,
from easy to more difficult, is shown clearly from top to bottom of the page.







Sample Data Collection Tool from Preschool SDI

Child Activity/Routine Assessment Tool (CARAT)

Child Activity/Routine Assessment Tool
Date Teacher’s name: Child’s name:
Classroom activities/routines | Activity/Routine expectations Child’s level of Notes
performance
Example: Run and play Strength: Loves to run, is not interacting with other
Qutdoor Learning Explore equipment Average: x children, runs from them when they
Play with other children Area of concern: ___ approach, no interest in sharing toys or
Share toys playing with others
Strength:
Average:
Area of concern:
Strength:
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Here is another example of a data collection tool that can be used to gather
information about a child’s functioning within the context of daily activities and
routines. This a tool that is used as part of the Preschool SDI Professional Learning
and coaching but could also be used by any teacher or practitioner. The Child Activity
Routine Assessment Tool, or CARAT, is used by first filling out the first two columns in
relation to the setting or environment the observation will take place and then the
second two columns will be filled out specific to the child being observed. So for
example, a preschool teacher would fill in their daily schedule and routines and the
expectations for all children during that activity or routine. In this example, the
teacher states that during outdoor play, she expects to see children running and
playing, exploring equipment, playing with other children, sharing toys, etc. Once
those first two columns are filled out, the observer would then watch the child during
that routine and mark if the child’s level of performance in regards to those
expectations is a strength, average, or if it’s an area of concern. The notes would add
additional information specific to that child’s functioning. In the example, the notes
state....

The information gathered from this tool could be very helpful in summarizing a child’s
functioning across routines in the ECO areas. For example, the information included
here would be helpful to include in the ECO area of positive social emotional skills,
especially if the child is demonstrating similar behavior regarding peer interactions in
other routines as well, such as free choice time.



https://docs.google.com/document/d/1RBVdTFrD0z9PIguzi6Sr3v2NQOyiTfeHVoFhh6bhWiI/edit

Writing the PLAAFP ECO Summaries

n the text box in ACHIEVE, teams will summarize the learner’s skills and strengths

within that area in the context of daily activities and routines. Refer back to slides
18-20 for descriptions of the types of skills and behaviors that might be discussed.

3 year old: Positive Social Emotional Skills
Better Example

Wren is funCtlonmg within typ|ca| ra”ges !n Fhls i ‘ When transitioning between activities, Wren is confident and
area. On her GOLD assessment, she is within ‘ i comfortable, she does not need a familiar adult’s hand to
her age color band in the Social Emotional | | make the transition. Wren will greet familiar adults with a wave
domain. Parents report no concerns. ! ! and verbal greeting; with non-familiar adults, she is a little

' more hesitant but is able to stick with the interaction. Wren is

i ‘ able to play with 2-3 peers by taking turns with toys and

. suggesting play ideas. Wren can label her feelings in

} : appropriate ways although when she is angry, she tends to

\ 1 run away and hide.
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In ACHIEVE, teams will summarize the learner’s skills and strengths within each ECO
area in the context of daily activities and routines. Let’s take a look at a couple of
examples.

(Read Non-example) This non-example provides good information but it is not in the
context of daily activities and routines and does not tell me what the child is able to
do. While assessment information can be included, it should also provide information
about how that translates into the child’s skills and strengths in their
naturally-occurring settings.

(Read better example) This example provides more information about the child’s
functioning within the context of routines and daily activities. Teams could add in the
assessment information as well, as long as that is “translated” into what that looks like
in day to day functioning.




Early Childhood Outcomes (ECO) Areas

Complete the information required for each area or click the Autofill with ECO Summaries button to pull statements from previous decision

Positive Social-Emotional Skills

Identify the learner's skills and abilities during routines and activities*

Acquisition and Use of Knowledge and Skills

nd activities*

Identify the learner's skills and abilities during routines

Use of Appropriate Behaviors to Meet Needs

Identify the learner's skills and abilities during routines and activities® '

+
a
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This screenshot from ACHIEVE shows how teams will fill in those descriptions on the
PLAAFP page for each area.




Next Step: Deciding the ECO Descriptions (ratings) using the ECO Decision Tree

e ECO Descriptions will be decided for each ECO area.

e ECO Descriptions are statements that describe the learner’s functioning within that area as compared
to same-age peers.

e Inthe legacy system, the focus was on the rating number (1-7), in ACHIEVE; teams will focus more on
the statement of comparison.

e The ECO Decision Tree walks teams through a series of Yes/No questions and then suggests a rating
statement based on those responses. Team can use the suggested rating statement or choose a
different one.

Acquisition and Use of Knowledge and Skills o

Patrick loves the different interest areas and will play within all them, playing with toys and materials as they are designed. For example, in dramatic play, he loves to direct his peers in creating
and role-playing the grocery store. Patrick can find his name in the environment, such as finding his name on the bulletin board or on his cubby and he has started finding the letter "P" in the
environment by saying "that says Patrick!" Patrick follows one step directions independently if they are familiar (sit on the carpet, choose a book) but he needs extra prompts and visuals to follow
directions that are unfamiliar or multi-step. Patrick will label objects and pictures in his environment and he can sort objects by color but not shape. :

Click the Launch ECO Decision Tree button to determine and document comparison to age expectation

Comparison to Age Expectation

Not yet determined
ECO Ratings are required ENGNSeol SR [
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Once teams have entered in the ECO area summaries, teams will then need to make
a decision about the ECO rating, or what we are now calling the ECO Description
statement, using the ECO Decision Tree. In the legacy system, the focus was on the
rating number (1-7). In ACHIEVE, the focus is on skills and abilities that children use
to be successful in everyday activities and routines and skills children need to be
successful to participate, engage, and progress in appropriate activities.

Read slide

You will notice in the ACHIEVE screenshot that within each ECO area, below the text
box for the summary narrative, there is a button to launch the ECO Decision Tree.
You can see that this is required and in this example, it has not been completed yet
because under the Comparison to Age Expectation, it states not yet determined. This
is where the description statement, or rating, will go once teams have made their
decision.

Let’s take a look at the ECO Decision Tree




The ECO Decision
Tree is a series of
Yes/No questions
and, based on
responses, an ECO
statement will be
suggested
describing the
learner’s
functioning
compared to age
expectations.

ACHIEVE | lowaIDEA 25

Read slide

The ECO Decision tree may look familiar if teams used it when completing the ECO
Summary form in the Legacy system. In ACHIEVE, the ECO decision tree is designed
as an interactive tool to guide the IEP team’s discussions and decision making
process.

Once you launch ECO Decision Tree, as a team, review the ECO decision tree in
relationship to the child’s functional skills in comparison to age expectations. Based
on the multiple methods and sources of information, answer the questions in the
Matrix with a yes or no. The decision tree process helps teams determine ECO
description statement (previously referred to as the ECO rating).

(walk through the decision tree responses here)




Immediate Foundational vs. Age-Expected

Immediate Foundational Skills: Age-Expected Skills: Skills and
Skills and behaviors that occur behaviors that are typical for children
developmentally just prior to of a particular chronological age.

age-expected ones.

Does the child use any immediate foundational skills Does the child function in ways that would be considered age-
related to this outcome upon which to build age-expected expected across all or almost all settings and situations?
functioning across settings and situations?

CTA 3¢
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In ACHIEVE, as you work through the decision tree, you will see references to age
expected and immediate foundational skills

Immediate foundational skills and behaviors are those that come just before
age-expected skills in development. To understand immediate foundational skills,
let’s consider the example of walking. When we think about the skills that come just
before children become proficient in walking, we see that they are cruising from one
piece of furniture to another and taking a few unsteady steps on their own. These are
examples of immediate foundational skills for walking. If a child is not showing
age-expected skills but is showing the skills that come immediately before the skills
expected for the age, we would describe the child as showing “immediate
foundational skills.” However, if in that example, the child is not showing those
immediate foundational skills, so maybe they are crawling or scooting, and the child is
at an age where typically developing peers are walking, then teams may answer “no”
to the question “Does the child use any immediate foundational skills related to the
outcome...”

Age-expected skills are exactly what the phrase says: They are the skills and
behaviors that are seen in children of a particular chronological age. For example, if a
child is 24 months old, age-expected skills are what a 24-month-old would be
expected to do. We would describe a 24-month-old with 24-month-old skills as
showing age-expected skills.




Understand Age Expectations Within
the Family’s Culture

For some skills, age-appropriateness is influenced by cultural expectations.

If the child’s functioning appears to be below age expectations, is this a
reflection of the family’s culture?

Providers need to have an understanding of age-expectations within
different cultures.

CTA p. o
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The next area of knowledge and expertise needed by members of the team is
understanding how a family’s culture affects what is considered age-expected.
Certainly, within early intervention and within early childhood special education, we
often work with families who come from cultures other than our own. Team members
need to understand how cultural practices influence the age at which children develop
certain skills. For example, some cultures don’t expect the same level of
independence in feeding, and parents may continue to assist their children with
feeding into the preschool years

For identifying appropriate descriptions for the ECO Decision tree, the team needs to
understand age expectations within the context of the family’s culture. When teams
see skills and behaviors that are below mainstream U.S. age expectations but are the
result of cultural practices, like the example of independence, then they need to adjust
age expectations for those skills for that child.

The team needs to understand what is considered age-appropriate in that child’s
culture and base their sense of what should be considered age-expected functioning
for that child on that understanding.
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Once the team has reached the bottom of the matrix, the team will click the arrow to
open the Team Decision ECO Description and finalize the Team Decision that
describes the child’s functioning in comparison to age expectations for each ECO
Area by choosing the statement that best describes the level of functioning. You can
see that in the list of options, one of the ECO description statements is highlighted
green in the system. This is because, based on the responses to the decision tree
above, the system is letting teams know that the highlighted statement aligns to their
responses. Let’s take a look at this part of the ECO Decision Tree a little closer.




Team Decision ECO Description A

O Patrick has very early skills in this area, meaning that Patrick has the skills we would expect of a much younger child 1

Patrick has skills like that of a much younger child in this area, but is beginning to show some of the early skills that are necessary for development of more advanced

skilts. @
O Patrick uses many early skills in this area that are necessary for development of more advanced skills, but is not yet using skills expected for this age.

@ Patrick shows occasional use of some age-expected skills in this area, but has more skills of a younger child. “)

O Patrick shows man 2-expected skills in this area, but continues to show some skills of a younger child. >
O Patrick hac that we would expect for this age in this area, but there are some concerns that should be monitored. '°
O P _he skills that we would expect for this age in this area and there are no concerns. ! )

If the highlighted ECO Description
does not accurately reflect the
learner’s functioning, it is suggested
for the IEP team to review the
PLAAFP and responses to the ECO
Decision Tree questions before
selecting a statement that
represents the learner’s functioning
in comparison to age expectations.

Cancel
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The highlighted statement is the statement that aligns to the above decision tree
selections. In this example, the teams chose to select the statement in green as their
final description or rating. However, (read box). Teams do not have to re-do the
decision tree if they want to choose a different statement, they will just click on the
circle to choose the accurate statement.
Documentation of a child’s functioning within routines and activities in each of the

three outcome areas should provide sufficient descriptive information about the child’s
functional skills and abilities to support the respective ECO description.

You will also notice that the statements have the ECO rating at the end, for those who
are familiar with the ECO rating numbers as we described earlier in this webinar.
Once the team has decided on the appropriate statement, click SAVE



Acquisition and Use of Knowledge and Skills 2

Patrick loves the different interest areas and will play within all them, playing with toys and materials as they are designed. For example, in dramatic play, he loves to direct his peers in creating
and role-playing the grocery store. Patrick can find his name in the environment, such as finding his name on the bulletin board or on his cubby and he has started finding the letter "P" in the

environment by saying "that says Patrick!" Patrick follows one step directions independently if they are familiar (sit on the carpet, choose a book) but he needs extra prompts and visuals to follow
directions that are unfamiliar or multi-step. Patrick will label objects and pictures in his environment and he can sort objects by color but not shape

Click the Launch ECO Decision Tree button to determine and document comparison to age expectation.

Comparison to Age Expectation

Patrick shows occasional use of some age-expected skills in this area, but has more skills of a younger child.

Launch ECO Decision Tree
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Once the statement is chosen, it will fill in on the PLAAFP under Comparison to Age
Expectation. The statement cannot be edited on this page but if teams want to choose
a different statement, they can re-launch the decision tree to choose a different one at
the bottom of the ECO Decision Tree.




Early Childhood Outcomes (ECO) Areas 44—
Complete the information required for each area or tofill with ECO Summaries button to pull statemen m previous decision

Emotional Skills

the Evaluation ECO Summaries

Launch ECO Decision Tree

Acquisition and Use of Knowledge and Skills

Information from the Evaluation ECO Summaries’

Launch ECO Decision Tree

Use of Appropriate Behaviors to Meet Needs ~

Information from the Evaluation ECO Summaries’

A new feature in ACHIEVE is a button in the top right corner that teams can use to
autofill the text boxes on an initial IEP with the ECO Summaries from the initial
educational evaluation, and then edit, revise, and add to those summaries. The ECO
descriptions, or ratings, will also be auto-filled based on the ECO Matrix completed in
the evaluation but teams may review those by launching the ECO Decision Tree and
confirming the chosen description statement from the evaluation. If the ECO
Descriptions do not accurately reflect the learner’s functioning, it is suggested for the
team to review the ECO Matrix and responses to the ECO Decision Tree questions
before selecting a different statement that represents the learner’s functioning in
comparison to age expectations. Documentation in each of the three outcome areas
should provide sufficient descriptive information about the child’s functional skills and
abilities to support the respective outcome rating.
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What does the acronym ECO stand for?
a. Early Childhood Outcomes

How many ECO areas are there?
a. Three

True or False, ECO is an assessment tool?
a. False, ECO is used to summarize a child’s functioning within the three areas as compared to age expectations

What tool in ACHIEVE do teams use to determine the ECO summary description (previously known as the rating)?
a. ECO Decision Tree

What part of the IEP are the ECO descriptions now integrated?
a. Present Levels of Academic Achievement and Functional Performance (PLAAFP)

True or False, the teacher is responsible for completing the ECO descriptions and summary statements?
a. False, they should be completed by the IEP team

True or False, the ECO descriptions and summary statements should only be completed in the area(s) of concern.
a. False, all ECO areas must be completed for all 3-5 year olds on IEPs

Knowledge Check!
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Now that we have learned more about the ECO process within ACHIEVE, let's do a
quick knowledge check.

As | click through the questions, think about or jot down your responses and see how
you did!

For number 7: Since all ECO areas must be completed for all preschoolers with IEPs,
including support service only IEPs, teams will need to make sure they have gathered
comprehensive information to be able to describe and choose a description statement
for each area, even if that area is not an area of concern in the |IEP.




Resources

e Early Childhood Technical Assistance Center (ECTA): Child Outcomes
(resources, online learning modules)

e Child Outcomes Quick Reference Guide

e Alignment: ECO and lowa Early Learning Standards (IELS)
e Crosswalk between GOLD and ECO areas (ECTA)

e Crosswalk between AEPS and ECO areas (AEPS, 2nd Edition)*
*alignment for AEPS 3rd edition has not yet been released as of March 1, 2022
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For more information about ECO, these resources are available.



https://ectacenter.org/eco/pages/childoutcomes.asp
https://ectacenter.org/eco/pages/cos-module/
https://ectacenter.org/~pdfs/eco/cos-quick-reference-guide.pdf
https://docs.google.com/document/d/142GLHGu9j10aZvb9WjTPaaSStYIEktfH/edit?usp=sharing&ouid=109171357919006450939&rtpof=true&sd=true
https://ectacenter.org/eco/assets/pdfs/TS_GOLD_Fall2012_6_8.pdf
https://aepsinteractive.com/wp-content/uploads/2014/07/AEPS_OSEPCrosswalk.pdf

Thank you!

Thank you for your time today, please reach out to your AEA staff for any questions or
feedback!



